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ABSTRACT

Holec (1981) describes autonomy as, “the ability to take charge of one’s learning” (cited in Thanasoulas, 2000). In fact, auton-
omy in language learning is a desirable goal for certain pedagogical, and practical reasons. In the domain of language teaching,
teachers scaffold students towards independence using different strategies in order to help them develop autonomy. As Thana-
soulas (2000) declares it would be important to assert that learners come into the learning situation with the knowledge and skills
to plan, monitor, and evaluate their learning, or to make decisions on content or objectives. The present research is an attempt
to distinguish the concept of autonomy from philosophical and theoretical perspectives and also to provide some pedagogical
implications in order to value the role of teacher, as the primary scaffolder in the educational classroom, in consolidating the au-
tonomy of learners. The present study provides various definitions of PBI, characteristics of PBI, classification, importance of PBI
and the relationship between PBI and related strategies. The researcher aims at first investigating the impact of PBL method of
teaching on developing students’ language learning autonomy and finding out to what extent this approach boosts students Care-
ful selection and exploitation of techniques of learning new concepts and encounter new perspectives? The second aim is evalu-
ating  the learners’ linguistic skills in terms of Kirkpatrick Model of learning projects evaluation. For the purpose of finding an-
swers to the questions of the research the researcher will design a questionnaire to be administered to the students and teachers.
Through using certain statistical analysis to analyze the collected data and based on the results discussion, a group of sugges-
tions and recommendations will be introduced in the field of investigating the impact of PBL teaching on Autonomous Learners.

Keywords: PBL, EFL learners, language learning, learner autonomy, teachers’ roles.

Eintroduction

English language teachers have to work on the teaching methodology that may bring out the maximum for students to com-
prehend the teaching contents easily and make the teaching learning processes meaningful. In recent years, language teach-
ers and researchers have focused in observing and developing approaches and strategies that create an effective learn-
ing process in acquiring English as a SL or FL. In order to make learning process smooth and effective, language teachers have
to select the methods that match the students’ needs since they deal with a number of issues such as students’ age, gen-
der, attitude, intelligence factor, confidence level and motivation and the desire for learning.. EL teacher is responsible to the
best method that reinforces the teaching-learning process and makes it more comprehensible. This research aims at finding the
impact of applying PBL approach on developing students’ language learning autonomy and evaluate the extent that PBL ap-
proach may boosts students self- selection and exploitation of this approach of learning , it also aims at finding to what ex-
tent students may Evaluating their linguistic skills(self-evaluation ) in terms of Kirkpatrick Model of learning projects evaluation.
Project  Based Learning PBL is a big part  of  modern learning  environments. It is consid-
ered an alternative to paper-based, rote memorization, or to teacher-led classrooms.
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MostofEnglishlanguagestudentshavecertainlinguistic problemsspecificallyinimprovingthe mainfourEnglishlanguageskills (listening,
speaking, reading,andwriting)whichmakethestudentsfacedifficultiesincommunicating. Theywon’tbeabletodependonthemselvesand
being autonomouslearnerswho havethe ability to be more motivated and proactiveinlearning English language. Most Englishlanguage
instructors do not apply project -based teaching method so astoincrease the learners’ abilities to autonomous learners but the strategies
thatareappliedintheirclasses are not effectivetothe degreeto create such autonomouslearners and integrate the four English main skills
The present study provides various definitions of PBI characteristics, classification, importance, and the relationship between PBI and
related strategies. PBI is a model that organizes learning around projects. According to the definitions found in PBL handbooks for
teachers, projects are complex tasks, based on challenging questions or problems, that involve students in design, problem-solving, de-
cision making, or investigative activities; give students the opportunity to work relatively autonomously over extended periods of time;
and culminate in realistic products or presentations (Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson,1999).It
provides an environment for the application of knowledge and skills but it is not appropriate as a method for teaching certain basic
skills (Thomas, Michaelson, & Mergendoller 2002:45). The use of project-based learning in class is possible after providing the informa-
tion that is needed for the project. The classroom activities should be student-centered, cooperative, and interactive. Group members
are responsible for their own learning. The teacher plays the role of the collaborator, the facilitator and the learner (Moursund, 1999:81).
According to Bell (2010:83), “PBL [Project-Based Learning] is a key strategy for creating independent thinkers and learn-
ers. It solves real-world problems by designing their own inquiries, planning their learning, organizing their research,
and implementing a multitude of learning strategies” PBI is the instructional strategy of empowering learners to pur-
sue content knowledge on their own and demonstrate their new understandings through a variety of presentation modes.

According to Holec (1981:71), learners should be given the responsibility to make decisions concerning all aspects of their
own special learning styles, capacities and needs. Fener and Newby (2000:39), Benson (1997:133) argue that construc-
tivist theories of learning constitute the major theoretical background for the psychological aspect of learner autonomuy.
The current study isimportant forboth English language instructors and learners since it presents the effective strategies that are applied
forteaching English language through PBL and integrate the students’ linguistic skills so as they can be autonomous learners. It should
be noted that these projects are applicable for all students with different levels in language not only to improve their linguistic skills, but
alsoto generate a positive learning environment in foreign language teaching. There are various language teaching techniques that help
studentsto grasp the language more clearly and participate in the learning process more actively. The current study deals with assessing
the effectiveness of application of Project Based Learning in English classes. Also the study focuses onthe possibilities ofintegration of the
four main English language skills when the students apply certain project based strategies for inquires so as to be autonomous learners

1-investigatingtheimpactof PBLmethod ofteachingondeveloping students’languagelearning autonomyandfindingouttowhatextent
this approach boosts students’ careful selection and exploitation of techniques of learning new concepts and encounter new perspectives.
2- Evaluating the learners’ linguistic skills in terms of Kirkpatrick Model of learning projects evaluation.
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The participants of the study will be teachers and students in department of English Language / College of Education / Salahaddin
University. In order to reach an accurate data the selection of the samples will be in this way:
- The total number of the teachers will be 15 male and female teachers.
- The selection of the students will be randomly according to the whole population of the students which is 66 so the researcher
will select the scientific percentage that is suitable for the aims of the study.

The sample of the teachers will be selected according to:-
- The certificate: he /she should carry a doctoral or master degree for TEL.
- Years of experiences: the instructors who will be involved in the sample should have at least five years experiences in teaching
English language communication.
- The method that will be used for selection the samples will be randomization method.

The current research investigation is limited to:

1- Second stage students in Department of English, College of Education

and College of Basic Education /Salahaddin University

2- The second stage teachers of communication courses during the academic year 2018-2019.

The research will define the basic terms that are used in this research as the following

1. Eyring (1997: 1) defines Learning projects, in language learning settings, as “assignments that incorporate student input, with content
deriving from real second language use through extensive contact with native speakers or native texts, integrating language skills and
extending over several weeks or more”.

2. Richards and Rodgers (2001) state that “project work is an educational idea which came to the fore in vocational education, moved
into general education classrooms and is now being studied more intensively as a possible technique for supporting the particular
goals of second language learning”.

1. Little (1991: 4) described PBL “a capacity - for detachment, critical reflection, decision-making, and independent action. The capacity
for autonomy will be displayed both in the way the learner learns and in the way he or she transfers what has been learned to wider
contexts”

2. Lee (1998: 282) states “learner autonomy involves taking responsibility for the objectives of learning, self-monitoring, self-assessing
and taking an active role in learning”

1. An instructional approach that is systematic in measuring for mastery of basic skills, facts, and information (Rosenshine &Stevens,
1986:376).

2. Conti (1990: 80-81) identified teaching styles as “the distinct qualities displayed by the teacher during instruction based on his/her
beliefs and are persistent from situation to situation regardless of the content” .

3. Harden and Crosby (2000: 334-347) describe teacher-centered instruction as the focus of instruction on the teacher transmitting
knowledge to the students.
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The principle behind the PBL approach originates from a custom of pedagogy method that goes back to Piaget (1952:49),
who declared that people learn through the development of complex consistent structures logically, instead of the trans-
action of information from instructor to student. The roots of PBL can be referred genuinely to the experiential education of the
American instructive reformer John Dewey at the turn of nineteenth and twentieth century in the USA. Dewey (1938:65) add-
ed to constructivist theory as he thought learning starts with the interest of the student in a spiral way of request, each progres-
sion of which prompts the following: motivating new inquiries, examinations, and open doors for genuine “learning by doing”.
Deweywas considered being anideological father of PBL and the primary figure of dynamicinstruction. Dewey considered a kid as a per-
plexingindividual and pursued students feltthe internalinclination forlearning alongside theiracknowledgment of reasons behind study-
ing. As indicated by Guven (2014:183) that Dewey upheld the saying “learning by doing” and established the hypothetical frameworks of
PBL, however, the founder of PBL approach was his fellow labourer American educator William Heard Kilpatrick who was highlighting the
importance of student attentiveness and proposed focusing on the instructive substance into project works. His fundamental interest was
tobuildupstudents’identityallthingsconsideredandstressedontheresponsibilityofstudenttowardtheirownlearning(Kalabzovd, 2015:5).
So the common concept for the most of founders and contributors to the PBL approach was that the teachers are not
in school to impose certain ideas or to form certain habits in the students, but there are as members of the communi-
ty that help in identifying the paths that must affect the student and help him respond appropriately to these effects, so
they trust in what it is called expressive and constructive activities as a centre for mutual relations. Eventually, the educa-
tional researchers have developed this idea for teaching and learning in a methodology known as project-based learning.

The fundamental features that authentic PBL concept ought to be obtained from the previous definitions and satisfy the primary
principles representing the main idea of PBL are:

1-It originates from the interests and requirements of students.

2- Originates from a consistent and genuine circumstance.

3-The final PBL's product brings a consistent item and the procedure and result ought to be recorded.

4- PBL is typically completed in groups

5-PBL connects school with its neighbourhood since it underpins school integration into more extensive society and real life. (Kalab-
zovd, 2015:4)

The common basic characteristics of PBL could be summarized according (Beckett, 2002:55; Railsback, 2002:4; Rousova, 2008:22;
Patton & Jeff, 2012:13; Guven, 2014:184; Ahya, 2015:7) as:

1) Student directed and student centred approach.

2) Meaningful and valuable content to students and directly related to their environment.

3) It focuses on open questions and challenging tasks.

4) It develops a need to know the basic content and skills.

5) PBL Requires verification of knowledge and / or creation of something new.

6) It requires critical thinking, problem-solving, cooperation, and various forms of communication, often known as 21st century skills.
7) It provides areas for student access and promotes choice.

8) It includes feedback, assessment, verification and replication.

9) Showing and publishing final products and results to audience is a prerequisite.

10) It provides opportunity for student self- assessment and reflective thinking.

The basic idea of project-based learning is to engage students with real-world problems, advocate for serious thinking and motivate
them to acquire and apply new knowledge in the context of problem solving. The teacher plays the role of facilitator in this approach
of learning, working with students focused on framing issues of interest and structuring meaningful tasks, and training in the develop-
ment of social knowledge and skills (Markham, 2011:38).

Both traditional and project-based instruction may have the same course goals, objectives, and outcomes. Both

I»

have the same problem of getting students to learn the “need to know material” in a restricted time frame. Yet,

there are several ways to distinguish between Traditional Instruction and PBL as tabulated by Ziegenfuss (2006)
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Table {2.1)

Differences betwesn Traditional Instnection and PBL

FBL Traditional Instruetion

Student-centrad, students help sach other | Teacher-Centrad and teacher responsible
and teacher just facilitatea the leamsings for the leaming

Constructing individual's knowdedge Transmitting knowledge to a group

Focusing oa understanding of contet Focusing oo memofization of material

:DI!'I!P I_ta.l'nlII'.E_ {'I:1:|.r|:l1.|.-5'11 u.u.l:'ll:rsta.nl:l.i.nE of | Surface learnmpg {a little about a lot of

mein cofrepEs]).

tm:zpu}

Avthentic learning in context Leaming out of comiext
'ﬂ'rl:rl.q:- I_IIEH.L'I:I.LF]_E Indrnachsl l=arnmng
Pesrformence -basad asseazment Traditional Aspepsment

PBLisgenerallylessorganizedthantraditional,educatordroveclassroomactivities;inaprojectbasedclass,studentsregularlyshouldcom-
posetheirownworkanddealwiththeirowntime.lnsidetheprojectbasedlearningsystemstudentsworkingasateam,cooperatingtocompre -
hendwhatishappening.Projectbaseddirectionvariesfrominquiry-basedactivatesbyitsemphasisongroupinglearning.Additionally, proj-
ect-basedinstructiondiffersfromtraditionalinquirybyitsemphasisonstudents’ownartifactconstructiontorepresentwhatisbeinglearned.

English as a Second Language (ESL) and English as a Foreign Language (EFL) learning field moved far from customary teacher
focused instructing methods to student-centred approaches; PBLL was brought into ESL/EFL field as an approach to reflect the
standards of student centred instructing in 1970s. PBLL is student focused and it can enable students and give them the opportunity
to make decisions for their learning and deal with their learning (Stoller, 2006:24). This method assisted students in filling the gap
between classroom English language study and real life utilization of language (Liu, 2006:20) and enables students to transform
from the worthless drilling, the repetition remembrance of grammar and vocabulary rules and individual work to new real- life-asso-
ciated language learning. In this manner, it starts to draw in the consideration of some English instructors in basic English teaching
all around the world and a lot of empirical studies have been carried out related to this field in order to validate the effects of PBLL
on students’ language learning and its effect on the autonomy of learners (Song, 2008:10; Wang, 2012:15; Wen, 2015:53; Lv, 2015:12)
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The total population of the research consists of (15) senior & junior teachers of English in both ,College of Education and College
of Basic education / Salahaddin University (SU) in Kurdistan Region/lrcq . Among the population of the research (15) teachers were
randomly selected to form the sample of the research and to resemble the research participants in both colleges. In addition to the lan-
guage teacher a group of 80 students in second stage of department of English participated to constitute the ample of the research.
Two types of questionnaire forms were designed to be administered one for the teachers and the other for the students.

To investigate the teachers’ and students awareness and attitudes towards significance of PBL techniques of teaching and their
effects on the developing the students learning autonomy different-items questionnaire was constructed by the researcher and dis-
tributed to the participants of the study to form the main instrument of the research The questionnaire form was divided into three
sections. The questionnaire was developed to survey the learners’ use of certain projects in their studying of communication, such as
whether they actively chose to use a particular project and whether they believed it to be useful. One of the characteristics of good re-
search instruments is validity. It was designed to include the linguistic and non-linguistic background knowledge of English language,
and the projects used by students in studying it.The items used in the questionnaire were open format: they asked for unprompted
opinions, i.e., the participants were free to answer the items in the way that the can be active with their preference and what was ap-
plied to his/her own case. It should be noted that items in this questionnaire were elicited from different sources, and as follows:

1. Reviewing the literature on LLSs,

2. The experience of the teachers who are specialized particularly in this field,

3. The researcher’s experience, and

4. The classroom observations as the researcher presented, was attending communication classes at both colleges of Education and
Basic Education.

To conduct this study, two questionnaires were designed, the first for the students and the second for the English teachers in college
of Education and Basic Education.

A. The teacher questionnaire: Teacher’s questionnaire survey (see appendix) were constructed and administered to all teacher partici-
pants who agreed to be involved in the study and they have experiences in teaching communication course. The aim was to help the
lecturer participants from different disciplines to understand and complete the questionnaires. Also, the teacher questionnaire was
designed to provide the teachers with opportunities as well as encourage them to freely state their perspectives on the implemen-
tation of a PBL approach. The teacher questionnaire consisted of 24 questions (see appendix). It included questions which aimed to
explore some information related to teachers’ individual teaching profession such as qualifications or years of teaching experience and
open-ended questions which focused on how the teacher implemented a PBL approach in their university classes. It was designed with
three sections which aimed to collect a range of rich information to answer the research questions.

The first seven items were intended to gather data about the impact of the integration of English Language Learning with PBL in
enhancing the learners’ linguistic skills. ltems (8-15) shed light on the impact of the integration of English Language Learning with PBL
in enhancing the learners’ linguistic skills and autonomy.

Finally, third section started from (16-24) items focused on the Methods by which instructors can employ PBL in teaching language
and facilities to autonomous learning employment.

When the semester of PBL implementation in a range of classes was about to finish, the researcher distributed the teacher question-
naires to lecturers participant who teach a communication course in College of Education and also Basic Education.
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One of the characteristics of good research instruments is validity. It can be seen from two different viewpoints; first, whether respon-
dents who complete questions do so accurately, honestly and correctly, and second, whether those who fail to return their question-
naire would have given the same distribution of answers as did the returnees .To ensure validity, the initial form of the questionnaire
(see appendix 1.) The test was introduced to a jury of specialists in English language and methodology. They were asked if the items
were expressed accurately and clearly and whether they clearly represented the projects that were expected to be used by the stu-
dents. The referees suggested some opinions and modification but they all agreed that items clearly and correctly represented the
PBL. The referees suggested some modifications in the wording of some items and added two more items. In the light of referees’
views, these items were modified with the suggestion, correction made, and helped, indeed, in the improvement of the final version of
the questionnaire.

In addition to being valid, the questionnaire should also be reliable, i.e., it must provide the same results if it is re- administered to the
same students after a certain period of time. Test reliability is defined by Brown (1988: 98) as “the extent to which the results can be
considered consistent or stable”. Hence reliability means the stability of the test scores. Although it is a necessary characteristic of any
good test to be valid at all, it should first be reliable as a measuring instrument (Heaten, 1988: 162). According to Seliger and Shohamy
(1989: 185), the criterion of reliability “provides information on whether the data collection procedure is consistent and accurate”.

The questionnaire was first a number of second year students chosen randomly from college of Education/ English department in
order to determine after hand its validity, reliability, intelligibity, feasibility, and suitability to their standard and level. It is important
to note that all the items were explained to the students to avoid be wilderness or hesitation in answering the options provided. It was
found that the items were clear easy to be understood and cover almost all the points concerning the analysis of a new poem. The
questionnaire in its final version was then administered on the sample population on February, 2019 (see appendix 1). The total num-
ber of the participants was 66, representing the second year students of the Departments of English/ College of Education.

The following tables show the statistical analysis of teachers’ responses to the questionnaire form, the three domains were calculated
according to the percentages of the frequencies means and significance.

Table 1-The guestonnaire 1 domakin

Na Tt Erg
1- | Project EBared leamning increases the totereat of | 1
students towards learmng Enghsh
2 Dicang project works enhances studenis’ miezrated 3 15 0.
skills such as listeming, speaking, reading and
writing.
i The dizcussion between students and thea teacherm | 4 | 14 04 [0D5
Enghsh class through the project work procedure
enhances stodenis’ speakins skl
4 Some PBRL's projects cblige studenés o whhze 15 | 75 0.5 |[0.05
grammar miles throngh their speech in clazs which
enhanea their verbal and prammatical wlzills in
wiihng and speakma
- | Through the negotirtions apphed i project works, 20 | 100 0 | 005
studenty’ vocabuolary and srammar knowledgs
increased, which contributes significantty in their
oral and wrthngz =kills.

Blean | Sis
2 | 005

= |

LA
L |

L5

.05

LN
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Table I-The questhonnaire 2nd dodain

Mo, [t=ms Frg | % Mean | Sig.
I- PBL enhances students’ confidence in English 17 |72 285|003
Iznruaze learning throush the applicetion of aeif-
diagmosis in thedr learmong strateny.

r.R Students' sense of responsiblsty would be 19 |55 367 003
icreased through PBL techaigue aa long it
tepresents 3 studeni centered learmng sppacach
i PBL enhances students’ creatiaty through thear 19 | 45 367 005
particspation with the teacher sn defiming lesson
objectives and through their ensasemedat in
vanows leaming actvibies

4- PBL process has a sipnificant role 10 making 14 | 36 223 |03
ptodeste independent learner by allowing them to
cotrect teeur mistakes by themeelies.

Tahle 5-The quﬂ'tiunrll'l:rc A domain

HNa. Itemn Era| %o Mea | Sip

-1 | Allowang stodents to choose thesr study material, | 6 3l 1.25 | 0035
topica and waye of doihr project &= ome of the
main methods 1n PBL that ensure auionomous

leaming einployaent.

o 8 Chnn:i.n.g tazicn thet a|:1.a|_:|1: anth stadents' <kollx 1x 17 | B4 Td44 |05
an effective method m PBL that enhance
BT

3- | Teachers enabling Self-ascesanent, group 19 | 55 167 |005

pasessmet and self-opinions durme the evalaabion
proceas enhance the sutohomy of lesmners oy PBL.

4- | 4 Teachers Preparation for PEL wrth studenats a 0 n LLERR
(findinz out etudente goals snd neads and belpins
the in setting thedr personal ones’) iz an
mflnential method for autonomoos smplonmett.

5. | 5. Teachers who discuoss themves with etudents and | 9 47 12D | Qs
determmne together the Gnal outcome of learmng

process affect the emplormesnt of mrtcacmy in
FBL.

-6 | PBL enhances stodents’ decision making ability, 18 | 50 366 (003
through itx allowence for stodests to chooss the
deswed leamuing activities and the evaluatioa
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tetfiods.

&. Teachers' reasonable Evalestion rolea and thedr
reasoaatility m dividmg works that suat ail
students l=vels are sffactive methods to fGcildzts
putonotnous learning employment

13

Q.03

Teachers suppertng students and encouragng
them to ask and help each other enhance learners”
gotonotny gained through PEL.

11

56

0.05

Ensuring the Cooperation sud communication
between sfudants is 2 focal method 1 project

based languaze learmnz through which
gotonotnous learning would be facilitsted.

14

fi:

003

L0

0. Chorsing Jexible content o applying diverze
achuibes are crucial methods for ensunng the

emplovment of languames project based leaming
that enbiances autonoy.

32

.05

11-

Leamers” matonomy 13 protnoted when studants
have =otne choice in the kinds of activities they
do.

I3

003

12-

Lesmer” sutosomy i3 protooted throush
activities whsch give stodents the opportuniy ta
l=arm from each other.

3.67

Q.03

13-

Projects increase soadents’ motivation towarda
Englizh by enabling them o work m groups that
have shudents with general shared interests.

Q.03

-14

PBEL i: promnoted by activities that encougage
l=armers to work togethes.

.05

Co-operative group work activities suppodt the
development of PEL.

11

35

Q.03

Omt-of-claas tasks which require learners to wee
the miernet promole learmer autonomy.

I

30

212

003

Motivated language leamers are more likely to
deselop leamer aotcnomy then learners who are
ot sotivated.

13

0.30

Q.03

18-

PEL haz a positive effect on succesz 83 8
laniguape Jearnet,

1.00

Q.03

19-

Leamer matonomy implies a rejection of

id
[ ]

1.29

003
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traditional teaches-led ways of teaching

20- | Projects increase students' motreahion towards 15 3 | 290 (003

Englizh by enabling themn to work s groups that
have students with general chared interests

21- | Lesming Englich by FEL process helpe students | 16 26 | 344 (0035
to wansfer what they have leamt neide claceroom
to the ouisad= of 1f more =asily.

22- | PBL incresses stoderts’ sutononay by developing 11 G| 225 (003
zalf-aeseasment akills and evaloate thedr
wealneszes and strength of thedr worle

23- | Independent stody i the clasaroom is an sctivity ] 40 003
which develops lexdfer autonony.
24- | Avtonomy mesns that stodents can make chosces | 10 a1 212 |003
aboui how they leam
25 Autoncmy can develop most effectively through | 13 T3 | 3.00 (005
learmmea cutside the classroom
26 Learrers” auichomy means learning without a 14 6| 4.00 (003

t=aches.

27. | Confident anpuage learmers are mose likely to 10 | 30 200 |03
develop antonomy then thos= who lack
cotfidence

To analyse the results of the questionnaire in connection to the aims of the research, the following was concluded:
T-investigating the impact of PBL method of teaching on developing students’ language
learning autonomy and finding out to what extent this approach boosts student’s Careful
selection and exploitation of techniques of learning new concepts and encounter new per-
spectives?

‘T- Test’ formula was applied in order to analyze teachers’ attitudes toward the type of the language curricula in higher educa-
tion and its effect on teaching language learning autonomy . Results indicated that there were statistically no significant differences
at <€0.05 between the two Colleges teachers’ attitude toward the use of project-based learning for the purpose of developing the
students learning g autonomy i.e. teachers of College of education and teachers of College of languages in Salahaddin University.

The calculated T-value is (1.372), which is less than the T-tabulated (2.110) at (0.05) level of significance and (5) degree of freedom, as
shown in table (3)
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Table (4)

The Result of T- Test for the Teachers' Attitude towards the impact of PEL on
Autonomous learning

Variable Mumb | Mean | standar T- Value Level
er d calculat | Tabulate | of
deviatio ed d signifi
n cance
boosts student’s 20 17.733 | 42.94 1.372 2.110 Mon-

selection and
exploitation of
technigues of learning
new concepts and
ENCOUNtEr NEw
perspectives

Results Related to the second aim:

2- Evaluating the learners’ linguistic skills in terms of Kirkpatrick Model of learning projects

evaluation.

‘T- Test’ formula was applied to analyze teachers’ attitudes towards using Kirkpatrick Model of learning projects evaluation.
Results indicated that there were statistically no significant differences at £0.05 between the two Colleges teachers’ attitude toward
using this standardized model of evaluation i.e. teachers of College of education and teachers of College of languages in SU. The cal-

culated T-value is (1.56), which was less than the T-tabulated (2.110) at (0.05) level of significance and (5) degree of freedom, as shown
in table (4)

Table (5)

The Result of T- Test for the Teachers' Attitude towards The changing profile of
methods of teaching of SU after 2003

Variahle Numbe Mean | stan T- Value Level
r dard | Calculate | Tab | of
devi ulate Sig;lli.ﬁ
ation d cance
Using Kirkpatrick Model of 20 18.743 | 42.9 1.36 2.11 | Nom-
learning projects evaluation 4 1]

After the researcher summarized the data analysis above, the following can be discussed about each aim of the research:
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1-Concerning the first aim of the research, it was found that the participants of the research showed no significant statistical differ-
ences between teachers of English in both colleges as they both agreed that the update project-based methods of teaching needs
more updated teaching curricula. Teachers All agreed that the teaching materials must be more adaptable to the students’ auton-
omous interactional needs. They insisted that the teaching plans must not include blind curricula that do not put into consecration
the learners needs. Using globalized texts is more powerful than the classical or traditional texts. Globalized materials encourage
students’ knowledge building. Traditional education does not require the learners to decide what they want to learn or do not want to
learn. Some teachers teaching philosophies were against the idea of giving the learners the complete pathway to cooperate on their
own full inside the class as they consider it time wasting in some literary courses.

2- When coming to the second aim of the research which is related to Evaluating the learners’ linguistic skills in terms of Kirkpatrick
Model of learning projects evaluation. Results showed that Students were so motivated to engage in a learning task is indexed to their
appraisals of task valence, such as the value of group work. In addition to the intrinsic valence. Students were required to participate
in small groups to complete some assigned learning tasks as it was discovered in the teachers’ responses. The majority of students
maintained that participating in the group assignment was overall a positive experience because of the insights; perceptions and
skills afforded them by working within a diverse group. Positive feedback was also received about the in-class activities designed to
promote interaction beyond the assignment groups. The majority view was that these activities were enjoyable and could be em-
ployed in other units. Some of the feedback indicated that students understood the value of interaction for learning. Collaboration [in
the] groups in class is fantastic to meet students and discuss the course content. It helps the understanding of the content and gives
you confidence that your opinions are valid and relevant. Students were asked to rate their willingness to participate again in a group
assessment if the task were similarly structured and managed. Two students indicated ‘never again’ with13 indicating absolute willing-
ness. The results indicate that the students endorsed the manner in which the assessment tasks and other activities were constructed
and contributed to engendering positive attitudes towards working with others. Research suggests that curriculum innovation which
promotes team-work and team interaction increases learning opportunities for students (Volet & Mansfield, 2006; Kimmel & Volet,
2012; Shaw, 2004).

To sum up, teachers use different curricula based on a combination of their teaching experience and their real preferences
and philosophies In fact, teachers showed an ideal interest in having very well administered courses of developing PBL methods
of teaching. They also emphasized the idea that successful language class should use a combination of both authentic globalized
teaching texts and methods especially in higher education as the learners are more advanced language learners so they need more
autonomous learning styles. However, a t-test analysis didn’t shows a statistically significant difference between teachers of both
Colleges attitudes toward the covered areas in this study .they had strong positive attitudes towards the impact of PBL of language
teaching is clearly presented in their teaching philosophies. The concept of PBL of the teaching material and the methods of teach-
ing in classroom provides students with opportunities to get exposed to and practice a language that naturally and autonomously
occurs outside the classroom. However, the impact of PBL methods of teaching on language performance at various levels had
shown improvement in language performance as a result of exposure to authentic linguistic situations in the classroom. Based on
the concluded results, the researcher introduces the following recommendations:
1- Language teachers must be and involved in continuous research taking program for the entire EFL teacher to develop autonomous
connections with teachers from different parts of the world.

2. Teachers were also recommended to incorporate a variety of text types and different up-dated topics especially in the reading
class, such as daily world news, psychological topics , health, fashion, sports, etc.,

3-The teachers were recommended to have students participate in the selection of authentic projected texts that might be beneficial to
learners. Therefore, EFL teachers should consider giving language learners the chance to decide their learning needs and have a word
the to choose some authentic texts to incorporate into their reading classes.

4- It was also recommended that teacher must involve in regulated and continuous global workshops for further teaching develop-
ment of this approach of language learning which is more globalized in the modern classes.
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